
Daily Instructional Plan
Make every minute of your language arts block count with Superkids!



Instructional Focus Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials

Foundational Skills
•	 Phonological 

awareness
•	 Phonemic awareness
•	 Phonics
•	 Blending
•	 Decoding
•	 Structural analysis
•	 Fluency

Language Skills
•	 Handwriting
•	 Encoding
•	 Spelling
•	 Grammar

Foundational Skills
•	 Print concepts
•	 Decoding
•	 Fluency

Reading Skills
•	 Listening 

comprehension 
•	 Reading 

comprehension: 
strategies and skills

•	 Reading literary and 
informational texts

•	 Close reading
•	 Content knowledge
•	 Vocabulary

Speaking &  
Listening Skills
•	 Oral language
•	 Collaborative 

discussion

Writing Skills
•	 Writing process
•	 Narrative writing
•	 Opinion writing
•	 Informative/

explanatory writing

Language Skills
•	 Handwriting
•	 Grammar, usage, 

and mechanics
•	 Speaking and 

listening
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Unit 8, Lesson 1

2 FFaammiillyy:: Children listened to an audio recording, then circled items with the beginning sound heard in Hakeem.
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Unit 8, Lesson 1
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Unit 15, Lesson 8

28

“I put rocks in the box,” said Hakeem.
“I got lots of flowers,” said Darshi.

“I got sticks off the elm,” said Cass.  
“I put nuts in the box,” said Izzy. 
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Unit 15, Lesson 8

29

Sal held the box.  
“The box is full,” said Mya.  
“Let’s do crafts with the stuff.” 

The kids made crafts.  
The kids did not stop.
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FFaammiillyy:: Children traced and wrote lowercase h to complete each line. 

Unit 8, Lesson 2

FFaammiillyy:: Children listened to an audio recording, then wrote the lowercase letter for the beginning sound of each animal 
name: horse, dog, goat, hog, turkey, donkey.

5
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Hakeem Gets a HatHakeem Gets a Hat
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Week 2
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Eggs, Eggs, Eggs!
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•	 18 units (Warm-Up + 1–17)  

across 6 Big Topics

•	 180 days of instruction

•	 90–120 minutes each day

30 minutes
WHOLE GROUP

Skills Books
DAILY USE

Phonemic awareness, phonics, decoding, and spelling 
instruction and practice

Daily Warm-Up
1 PER LESSON

Foundational skill reinforcement 
and informal assessment

20–30 minutes
WHOLE GROUP & INDEPENDENT

Writing Instruction
18 WRITING PRODUCTS PER YEAR,  
INCLUDING 4 BIG TOPIC PROJECTS
Teacher’s Guides provide lessons to teach a 
variety of text types with specific skills, the steps 
of the writing process, and writing mechanics. 

Students write one individual writing product 
per unit and collaborate on a Big Topic Project 
in Units 4, 8, 12, and 16. These projects include 
a class mural depicting students’ communities, a 
class video highlighting things found in nature, 
and more. Teacher Writing ModelTeacher’s Guide Lesson

40–60 minutes
WHOLE GROUP & SMALL GROUPS

Skills Books
2 DECODABLE STORIES PER UNIT
Reading instruction and practice

Super Smarts
1 PER UNIT, USED IN WEEK 2
Informational digital read-aloud in a variety of 
social studies and science topics that expose 
students to complex text and vocabulary

Read-Aloud Books
1 PER UNIT, USED IN 
WEEK 1
High-quality, authentic 
fiction and nonfiction 
that serve as the anchor 
of comprehension 
instruction and 
knowledge building

Welcome to 
Superkids 

Library

Library 1 Library 2 Library 3

READ-ALOUDS

Decodable Library Books
2 PER UNIT

Differentiated reading practice and 
comprehension instruction



Instructional Focus Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials

Foundational Skills
•	 Phonological 

awareness
•	 Phonemic awareness
•	 Phonics
•	 Blending
•	 Decoding
•	 Structural analysis
•	 Fluency

Language Skills
•	 Handwriting
•	 Encoding
•	 Spelling
•	 Grammar

Foundational Skills
•	 Print concepts
•	 Decoding
•	 Fluency

Reading Skills
•	 Listening 

comprehension 
•	 Reading 

comprehension: 
strategies and skills

•	 Reading literary and 
informational texts

•	 Close reading
•	 Content knowledge
•	 Vocabulary

Speaking &  
Listening Skills
•	 Oral language
•	 Collaborative 

discussion

Writing Skills
•	 Writing process
•	 Narrative writing
•	 Opinion writing
•	 Informative/

explanatory writing

Language Skills
•	 Handwriting
•	 Grammar, usage, 

and mechanics
•	 Speaking and 

listening

Word    Work
Daily Warm-UpDaily Warm-Up

2      U N I T  3  •  L E S S O N  1

Phonemic Awareness 
Identifying Same and Final Sounds. Tell 
children they’ll listen for the last sound in 
two words and tell whether the sound is 
the same in each word.

Say:
• The words are load and spin. Say each 

after me: load, spin. Is the last sound 
the same? (no)

• The words are seed and fled. Say each 
after me: seed, fled. Is the last sound 
the same? (yes) What’s the sound? (/d/)

Repeat using these words: 
lamp, truck (no)
gasp, pipe (yes, /p/)
book, click (yes, /k/)
wig, frog (yes, /g/)

Letter Formation
Materials: Student Whiteboard (handwriting 
side) for you and each student

Describe how to form lowercase o and 
uppercase O as you model writing each 
letter on Ice Cream Lines.

Say:
• To form lowercase o, touch below 

the vanilla line; circle back all the 
way around.

• To form uppercase O, touch below 
the strawberry line; circle back all the 
way around.

Have children write lowercase o and 
uppercase O a few times while you repeat 
the directions. Then have them write the 
letters a few times on their own. Tell them 
to circle their best lowercase o and best 
uppercase O.

Phonemic Awareness  
/sh/ Articulation and 
Identification

Materials: /sh/ Phoneme Articulation video
Time: 5 minutes

Introduce the /sh/ sound. Tell children they 
will learn how we make the sound /sh/ and 
then practice saying words with the sound. 
Play the /sh/ Phoneme Articulation video. 
Afterward, discuss what it looks and feels 
like to form the sound.  

o o O O

Time: 10 minutes
Use the digital warm-up in the teacher portal or follow the directions below. 

o o O O

FPO

Title screen for /sh/ Phoneme Articulation video
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Some machines can help your body. 
An X-ray can check if you broke your 
bone. A chair with wheels can help 
you rest your leg.

Coding helps us in lots of ways.  
A code tells a machine what to do. 
A code can tell a  
machine to clean.  
A code can tell a  
robot to whip up  
a meal!

Helpful 
Machines

Crack the 

Code

7
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There are lots of ways to make things go. You can 
push or pull an object. The sun sends off energy, 
which can power things. Water can be used to 
make things go. Wind can as well.

A well is a deep hole where 
you can get water. A well uses 
a pulley. The rope lays on top 
of a wheel. You pull the rope, 
and the wheel spins. The rope 
lifts up a bucket of water.

Long Lift

Make Things Go!

6
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Have you ridden a bike?  
Do you take trips in a car  
or bus? These machines  
have wheels!

It’s hard to imagine life with  
no wheels. Before wheels, 
people got around by walking.  
They had to carry things they 
wanted to move.

by Megan Borgert-Spaniol

But people were smart. They 
made wheels using two round 
pieces of wood. They attached 
the wheels to a wooden pole.  
The pole is called an axle. The 
wheels spun around the axle.

The wheel and axle is a type 
of simple machine. Simple 
machines make work easier.

Wheels

  Wonder 

wheel

axle

2
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Machines 
at Work
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153

Unit 8, Lesson 8 
Compare and Contrast Look at “Wonder Wheels” with a partner.

  Talk about the first wheels people invented 
and today’s wheels.

 Draw 1 way they are different.

First Wheels Today’s Wheels

 Write about it. 
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“Let’s get the black beads,” said Lily. 

“The green beads are cheap,” said Oliver. 
“Each black bead costs a dime. We need two beads. 
But I just have one dime.”

“I have a dime!” said Lily. “I can add my dime to yours. 
Then we can get the black beads.”
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Lily and Oliver paid for the beads.
They stitched the beads on the dog.

“There! The dog can see,” said Lily.
“I think it likes its new eyes.”
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Unit 15, Lesson 1

Decoding and Encoding

Family: Children read and discussed the words in the spelling list. Then they wrote ou and ow words from the list to 
complete each sentence.104

loud
cloud
proud
found
round
sound

town
brown

give
done

Spelling List

Pattern Words

Memory Words

2. Don’t make a .

4. you!I

1. I feel .

and white.He is3.
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Name

1.

3.

2.

4.

105
Family: Children listened to ou and ow words and marked a circle for each sound. Then they wrote the letters for 
each sound to spell the word.

Unit 15, Lesson 2
  Phonics: Letter-Sound Mapping
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Unit 8, Lesson 5                    

Phonics

Family: Children listened for the vowel sound in each picture name and circled the correct sound-spelling pattern.

1.

4.

7.

2.

5.

8.

3.

6.

9.
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Unit 8, Lesson 6
 Phonemic Awareness and Phonics

Family: Children used the Super Secret Reader to see hidden pictures. They listened for the / �̄/ or /oo/ sound in each picture 
name and wrote ie or ue to complete the word.

Name

153

ie ue1.

2.

3.

4.

t

p

gl

cl
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Building Background 
Facts and Opinions

 
Materials: Unit 3 Read-Aloud Book, Shark 
Lady, and chart paper
Time: 20–30 minutes

Explain and Model
Review facts and introduce opinions. 
Remind children that in the last unit, they 
wrote facts, or true information, about 
animals. Tell them that in this unit, they will 
write opinions about animals. Explain what 
opinions are and why we share them.

Explain: An opinion tells what you think 
or feel about something. For example, you 
might tell about things you like or don’t 
like or what you think about something. 
We share our opinions with others to 
help them understand our thoughts 
and feelings.

Discuss examples of a fact and an opinion. 
Point out that today’s read-aloud gave facts 
about sharks and the ocean scientist  
Eugenie Clark. Show page 17 of Shark Lady. 
Remind children that this page is about 
when Eugenie saw a shark in the ocean for 
the first time. Point out that the page gives 
some information about where sharks live. 
On the board, write Sharks live in the ocean. 
Say each word as you write it. Then discuss 
with children why the statement is a fact.

Say:
• Sharks live in the ocean. Is that true? 

Thumbs up for yes or thumbs down 
for no. (yes)

• Yes, sharks live in the ocean. This 
sentence is a fact.

• It is information about sharks that most 
people believe is true and that almost 
any informational book about sharks will 
also say is true.

• I will label the sentence with the letter F 
to stand for the word fact.

Explain that a text can have facts and some 
opinions too. Show page 17 of Shark Lady 
again. Remind children that when Eugenie 
saw the shark, she thought it was beautiful. 
On the board, write Sharks are beautiful. 
Say each word as you write it. Discuss with 
children why this statement is an opinion.

Say:
• Sharks are beautiful. That’s what 

Eugenie thought about sharks.
• Do you think sharks are beautiful? 

Thumbs up for yes and thumbs 
down for no.

• Sharks are beautiful is an opinion because 
it is what some people might think about 
sharks but not what everyone thinks 
about sharks.

• I will label the sentence with an O 
to stand for the word opinion, which 
begins with o.

• It’s important to know that people can 
have different opinions about something 
but neither opinion is right or wrong.

Sharks live in the ocean. F

Sharks are beautiful. O

Teacher Example
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Cluck!
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A Look 
at Insects
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Unit 4, Lesson 4: Writing

Directions: Have children write two interesting facts about an animal. 
Then have them illustrate each fact.

1.

2.

Animal Facts
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•	 18 units (Warm-Up + 1–17)  
across 6 Big Topics

•	 180 days of instruction

•	 90–120 minutes each day

•	 18 units (Warm-Up + 1–17) across 6 Big Topics

•	 180 days of instruction

•	 Approximately 120 minutes each day

30 minutes
WHOLE GROUP

30 minutes
WHOLE GROUP

Word Work Skills Books
DAILY USE

Phonemic awareness, phonics, word analysis, decoding, 
spelling, and grammar instruction and practice

Daily Warm-Up
1 PER LESSON

Foundational skill reinforcement 
and informal assessment

60–70 minutes
WHOLE GROUP & SMALL GROUPS

Reading Skills Books
DAILY USE

Knowledge building, comprehension, and 
vocabulary practice and application

Readers
2 SHORT STORIES AND 2 MAIN STORIES PER UNIT

Decodable stories, poems, and a play  
focusing on fluency practice, decoding, 

vocabulary, and comprehension

Super-Duper Magazines
1 PER UNIT, USED IN WEEK 1

Information text to build background 
knowledge and engage in close reading

Super Smarts
1 PER UNIT, USED IN WEEK 2
Informational digital read-aloud in a variety of 
social studies and science topics that expose 
students to complex text and vocabulary

Read-Aloud Books
1 PER UNIT, USED IN 
WEEK 1
High-quality, authentic 
fiction and nonfiction 
that serve as the anchor 
of comprehension 
instruction and 
knowledge building

Decodable Library Books
2 PER UNIT

Differentiated reading practice and 
comprehension instruction

Library 1 Library 2 Library 3

READ-ALOUDS

20–30 minutes
WHOLE GROUP & INDEPENDENT

Teacher Writing Model

20–30 minutes
WHOLE GROUP & INDEPENDENT

Writing Instruction
18 WRITING PRODUCTS PER YEAR,  
INCLUDING 4 BIG TOPIC PROJECTS
Teacher’s Guides provide lessons to teach a 
variety of text types with specific skills, the steps 
of the writing process, and writing mechanics. 

Students individually write one writing product 
per unit and a Big Topic Project in Units 4, 
8, 12, and 16. These projects include an 
illustrated informational book about an art or 
entertainment subject, a mini-magazine about 
the mind and body, and more. Teacher’s Guide Lesson

40–60 minutes
WHOLE GROUP & SMALL GROUPS



Instructional Focus Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials Instructional Time, Setting, and Materials

Foundational Skills
•	 Phonological 

awareness
•	 Phonemic awareness
•	 Phonics
•	 Blending
•	 Decoding
•	 Structural analysis
•	 Fluency

Language Skills
•	 Handwriting
•	 Encoding
•	 Spelling
•	 Grammar

Foundational Skills
•	 Print concepts
•	 Decoding
•	 Fluency

Reading Skills
•	 Listening 

comprehension 
•	 Reading 

comprehension: 
strategies and skills

•	 Reading literary and 
informational texts

•	 Close reading
•	 Content knowledge
•	 Vocabulary

Speaking &  
Listening Skills
•	 Oral language
•	 Collaborative 

discussion

Writing Skills
•	 Writing process
•	 Narrative writing
•	 Opinion writing
•	 Informative/

explanatory writing

Language Skills
•	 Handwriting
•	 Grammar, usage, 

and mechanics
•	 Speaking and 

listening
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Phonemic Awareness
Segmenting. Tell children they’ll listen 
to a word and then break the word into 
separate sounds. Ask them to do the hand 
motions with you. (Directions for the hand 
motions can be found on page 144.)

Say:
• The word is rose. Say the word. (rose) 

Say each sound. (/r/…/ō/…/z/) 

Repeat using these words:
tail (/t/…/ā/…/l/)
store (/s/…/t/…/ôr/)
grown (/g/…/r/…/ō/…/n/)
lunch (/l/…/ŭ/…/n/…/ch/)
farm (/f/…/är/…/m/)
trip (/t/…/r/…/ ı̆/…/p/)
seek (/s/…/ē/…/k/)
stay (/s/…/t/…/ā/)

Phonemic Awareness
Add final phonemes. Tell children they’ll 
add a sound to the end of a word and say 
the new word. Ask them to watch your 
hand motions. (Directions for the hand 
motions can be found on page 144.) 

Say:
• The word is bow. Say the word. (bow) 

Say each sound. (/b/…/ō/) Add /l/ to 
the end. What’s the new word? (bowl)

Repeat using these words:
tea add /ch/ (teach)
win add /d/ (wind)
flow add /t/ (float)
tap add /t/ (tapped)
pie add  /n/ (pine)
bran add /d/ (brand)
loss add /t/ (lost)
tray add /s/ (trace)

Phonemic Awareness 
and Phonics
le/ l/

Materials: Sound-Spelling Card le, Word 
Work Skills Book 1 page 85
Time: 10 minutes

Grade 1 Sound-Spelling Cards  © 2026 Zaner-Bloser, Inc.

Review Unit

stick
SK_26_1_SSC_TE.indd   2SK_26_1_SSC_TE.indd   2 2/7/24   12:35 PM2/7/24   12:35 PM

Introduce le/ l/ sound-spelling pattern. 
Display the Sound-Spelling Card le. Help 
children identify the picture on the card. 
(candle) Then discuss the sound-spelling 
pattern represented by the card. 

Say:
• The picture name has the sounds / l/ at 

the end. Listen: candle.
• The sounds / l/ are often spelled with 

the letters le. These two letters next 
to each other at the end of a word or 
syllable stand for the sounds / l/.

• This Sound-Spelling Card can help us 
remember this sound-spelling pattern 
for / l/: le.

Time: 5 minutes
Use the digital warm-up in the portal (MyZBPortal.com) or follow the directions below.

Daily Warm-Up

WorkWord
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Hide-and-Seek Hide-and-Seek 

Uncle Al said, “Kids, we’ll take a hayride to the 
pond for lunch. While I hitch the horses to the 
wagon, you can play hide-and-seek in the cornfield. 
Come back in ten minutes.”

The kids grabbed their lunches and then giggled 
and laughed as they ran between the rows of corn. 

“Let’s hide and jump out to surprise Lily and Izzy,” 
Ettabetta said to Fall. Then Ettabetta and Fall hid in  
a row of corn. They waited and waited. 

At last, Ettabetta said, “I don’t think Lily and Izzy 
are coming.” 

“We should hustle back to the stable,” Fall said.  
“We don’t want to miss the hayride.” 

175

Ettabetta and Fall raced back to the stable and saw 
Ms. Blossom waiting for them. She was by herself, 
and she looked upset. “When you didn’t show up,  
I told Uncle Al to begin the hayride without you,”  
she said. “It wasn’t fair to make the others wait.” 

“We’re sorry, Ms. Blossom,” said Ettabetta and Fall. 
They felt horrible.  

They spotted the hay wagon down the hill. “Maybe 
if we yell, they’ll stop and let us on,” Fall said. 

“Stop! Stop! STOP!” yelled Ettabetta and Fall. 

The kids in the wagon did not hear Ettabetta and 
Fall yelling. But Daisy did. And she did not like it. 

Name

6

Unit 9, Lesson 6
Phonemic Awareness and Phonics

The letters oo,oo, ue,ue, and ewew stand for the /oo//oo/ sound.
room pool true due flew chew

1.

5.

9.

2.

6.

10.

3.

7.

11.

4.

8.

12.

blue
book
boot

glow
grab
grew

hook
hoop
hood

tone
tools
took

stood
spoon
soon

cent
chew
chin

drew
drop
droop

goat
glee
glue

brook
boom
boots

fool
food
foot

beach
blew
blend

threw
trust
took

Directions: Directions: Circle the word that matches each picture and underline 
the letters that stand for /oo//oo/.  
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Year In, Year Out
by Vidas Barzdukas

Red lanterns light the street. Confetti floats in the air. And 
firecrackers POP! Thousands of people watch a parade in 
wonder. Dancers sway under huge lion and dragon costumes.

Crimson, firecrackers, and costumes . . . 
let’s celebrate Lunar New Year in China! 

6
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Unit 9, Lesson 4 
Connecting Ideas  Look at Super Magazine page 8.

  Think about the Super Smart.

  Write one fact you learned about how light 
is a part of a celebration from each text.

Super Magazine Super Smart

SK_26_2_2_RSB_U9.indd   8SK_26_2_2_RSB_U9.indd   8 4/14/25   4:11 PM4/14/25   4:11 PM

CCeelleebbrraattiioonnss  aanndd  TTrraaddiittiioonnss  
AAccrroossss  tthhee  GGlloobbee
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World
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Have you ever seen a rabbit riding  
a bicycle? A two-headed lizard?  
A purple porcupine? These colorful 
folk creatures are called alebrijes 
(say it: al-uh-BREE-haze). Making 
them is a tradition in Mexico. 

by Sneed B. Collard III
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Unit 9, Lesson 4 
Key Ideas and Details  Read each question.

  Write your answers and a page from “Colorful Creations” 
that supports each one.

Page

1. What animals do artists use for alebrijes? 

2. Where in Mexico are alebrijes made? 

3. How does an artist make alebrijes? 
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Name
Unit 9, Lesson 6

Phonics and Spelling

1.

has birds  
and tigers

4.

helps you chew

8.

in one side and  
out the other

9.

got bigger

5.

tossed

7.

a bunch of things

6.

not hot

10.

a hint

3.

time to turn in work

2.

use teeth to do it

group
through

Spelling List

Pattern Words

Memory Words

cool
tooth
zoo

due
clue

chew
grew
threw

Directions: Directions: Write the spelling word that goes with 
each clue.
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Big Topic Project

U N I T  8  •  L E S S O N  1  17

Project Step
Reviewing the Big Topic

Materials: Big Topic Card for “Living Things 
and the Natural World,” anchor chart for first 
Essential Question, Reading Skills Book 1, 
chart paper 
Time: 20–30 minutes 

Grade 2 Words to Know Cards © 2026 Zaner-Bloser, Inc. 

Big Topic
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Units 5–8

Living Things and the Natural World 

Explain and Model
Introduce this week’s Big Topic project. 
Display your Big Topic Card for “Living 
Things and the Natural World.” Remind 
children that they have been learning about 
this topic through their reading for several 
weeks now. Tell them this week they will 
show what they’ve learned about what 
helps living things survive. To do this, they 
will research, write, and draw to complete a 
poster they will present to others.

Explain that children will begin this week’s 
project by reviewing what they’ve learned 
about animal and plant survival. Then they 
will choose the specific trait, behavior, or 
process they want to write and draw about.

Guided Practice
Review the living things and means of 
survival children have read about. Display 
your class’s anchor chart for the Essential 
Question What helps living things survive? 
Tell them you’re going to read aloud the 
chart and then you will make a list of traits 
and actions children have read about in 
Units 5–7 that help animals survive.

Create a list of topics. Start a list on chart 
paper with the heading How Animals and 
Plants Survive. Say the words aloud as you 
write them. Then ask the questions below 
to help children generate ideas and record 
their responses in the list. When the list 
feels complete, read it aloud.

Ask: 
• What is camouflage? What do animals 

use it for?
• How else do animals and plants use 

color—and scent—to survive?
• Why do some animals, such as squids, 

squirt things at other animals?
• What other movements and actions 

help animals survive?

• How do animals help plants survive?
• Can people help plants and animals 

survive? How?

How Animals and Plants Survive

.  Animals use camouflage to hide 

from predators.

.  Animals use camouflage to 

hunt for prey.

.  Animals can use color to warn 

predators and keep warm.

.  Plants can use color and scent to 

attract pollinators.

.  Plants need pollinators and seed 

carriers to survive.

.  Animals can squirt things to keep 

predators away.

.  Animals can strike back at 

predators.

.  Animals can fly or run away from 

predators. Or they can change 

their shape.

.  Animals can raise their babies in 

safe places.

.  Sometimes people help animals and 

plants survive.

Writing
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Germs are alive and on the move! 
We know this, but we can’t see germs 
travel. That’s because germs are tiny. 
We need special tools to see them. 
And germs are so small that they 
need help traveling far. 

We help germs get around. Germs 
stick to things we touch. Then the 
germs stick to us. They hitch a ride! 
When we touch something else, 
we drop off some germs. Someone 
else may pick up the germs there. 
We also pass germs to people if we 
touch them.

Tiny Travelers

Super close-up 
photos of germs 
taken using special 
tools. Most germs 
have no color. 
Artists colored 
these photos to 
show different parts 
of the germs!
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Germs are all around—even on us 
and inside us! They are tiny living 
things. And they can make us sick. 
How do germs attack our bodies? 
And what is the body’s response? 
It fights back! The battle is both 
amazing and super gross.

Achoo! Sniff. You’ve probably had a 
cold before. And you might know 
that germs caused it. Germs cause 
many illnesses. But germs must enter 
our bodies to make us sick. How do 
germs find us and get inside us? 

by Ivie Lund
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Unit 15, Lesson 6: Vocabulary

Roller Coaster Ride

This spring, I did something very fun. 

I rode a roller coaster! I saw a clear, 

blue sky as the coaster climbed the first 

hill. I smelled pine trees all around. My 

tummy felt fluttery inside. Then we went 

down the hill. Whoosh! All the kids 

laughed and screamed. The warm sun 

shined on my face. The wind whipped 

and lifted my hair. I screamed. I waved 

my arms in the air. My heart pounded. 

I heard a creaking sound as we climbed 

up the next hill. The ride was a little 

scary, but it was fun.
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•	 18 units (Warm-Up + 1–17) across 6 Big Topics

•	 180 days of instruction

•	 Approximately 120 minutes each day

30 minutes
WHOLE GROUP

Word Work Skills Books
DAILY USE

Phonics, word analysis, decoding, spelling,  
and grammar instruction and practice

Readers
2 SHORT STORIES AND 2 MAIN STORIES PER UNIT

Decodable stories, poems, and  
a play for fluency practice

Daily Warm-Up
1 PER LESSON

Foundational skill reinforcement 
and informal assessment

Super Magazines
1 PER UNIT IN ODD-NUMBERED UNITS
Information text to build background 

knowledge and engage in close reading

Book Club Books
1 BOOK PER SMALL GROUP IN EVEN-NUMBERED UNITS

Differentiated reading instruction with literary text

More Support On-level Support More Challenge

20–30 minutes
WHOLE GROUP & INDEPENDENT

Teacher Writing Model

Writing Instruction
18 WRITING PRODUCTS PER YEAR,  
INCLUDING 4 BIG TOPIC PROJECTS
Teacher’s Guides provide lessons to teach a 
variety of text types with specific skills, the steps 
of the writing process, and writing mechanics. 

Students write one writing product per unit, 
including a Big Topic Project in Units 4, 8, 12, 
and 16. These projects include a mini-magazine 
about customs and celebrations, an informational 
book about innovation and exploration, a nature 
journal, and more. Teacher’s Guide Lesson

60–70 minutes
WHOLE GROUP & SMALL GROUPS

Reading Skills Books
DAILY USE

Knowledge building, 
comprehension, and vocabulary 

practice and application
Super Smarts
2 PER UNIT IN ODD-NUMBERED UNITS
Informational digital read-aloud in a variety of 
social studies and science topics that expose 
students to complex text and vocabulary

Read-Aloud Books
2 PER UNIT IN EVEN-
NUMBERED UNITS
High-quality, authentic 
fiction and nonfiction 
that serve as the anchor 
of comprehension 
instruction and 
knowledge building

READ-ALOUDS



Differentiated Instruction 
Differentiated resources and activities are designed to provide scaffolding for students who may 
need more intensive support or additional challenge with certain skills. These resources help 
classroom teachers make the content in Superkids more accessible and achievable for all students. 

Differentiated Reading
In Superkids, all students 
read grade-level text with 
varying degrees of complexity. 
Decodable Libraries in grades 
K and 1 and Book Club in 
grade 2 provide books with text 
complexity suited to students 
who need more support, on-level 
support, or more challenge.

Differentiated Instruction 
Teacher’s Guides
Guides include activities 
and resources for quick 
assessments, targeting 
specific skills, reteaching 
information, and providing 
more challenge. 

Differentiated Skill 
Instruction
Students also spend 
time in small groups 
working on additional 
differentiated instruction 
activities included in the 
back of the Teacher’s 
Guide. Flexible options 
are recommended for three different levels: more 
support, on-level support, and more challenge.

Multilingual Learner 
Teacher’s Guides 
Guides include resources 
and activities to help 
multilingual learners  
draw upon their unique 
strengths and bolster their 
specific areas of challenge.

Small Groups Tailored to Students’ Needs
Reading instruction includes built-in time for small groups that is flexible and purposeful. Teachers 
can use this time to address what is most pressing for each group, whether it is to support reading 
practice or utilize flexible options that address targeted skill areas.

Grade-Specific Resources to Maximize Every Student’s Potential
The Differentiated Resource Kit includes the two guides below as well as a variety of manipulative resources.

Differentiated Tips At Point Of Use
Tips in the Teacher’s Guides provide suggestions 
for students who need more support, need more 
challenge, or are multilingual learners to target 
specific skills.

Cats

800.421.3018  |  zaner-bloser.com
Unit 15
Week 2
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A Look 
at Insects
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Differentiated 
Instruction

U N I T  8      125

Phonemic Awareness 
/ē/ Words

Say sheep, emphasizing the vowel sound:  
/sh-ēēē-p/. Have children repeat sheep 
after you. Check that they are pronouncing 
all of the sounds. Tell children you will 
say another word, and they should give a 
thumbs-up if it also has the /ē/sound and 
a thumbs-down if not. Say sheet (yes), then 
shake. (no) Ask why children gave a thumbs-
down. (Shake has the /ā/ sound, not /ē/.)

Repeat the activity to give children practice 
distinguishing between /ē/ and other vowel 
sounds. Use these words. The “thumbs-
down” word in each set is italicized.

weed wipe week
teeth team tin
news kneel need
jeans jeep join
bread breeze brief
cream crate creak

Decoding 
ea and ee/ē/ Words

Materials: Use Unit 8 Word Card Set 1 with 
these ea and ee words:

eat bees beat
reach squeak beep
peep sheep sweet

Display each underlined word with ea or ee. 
Have children read the word aloud. Then 
use the word in a sentence children can act 
out. For example:

Pretend to eat an apple.

Buzz like a hive of bees.

Beat on your desk like a drum.

Reach both hands to the sky.

Squeak like a baby mouse.

Beep like you are a robot.

Hold your hands up to your eyes like 
binoculars, then peep through.

Say “Baaa!” like a sheep.

Rub your belly and say “Mmm!” like you 
taste something sweet.

Encoding 
ea and ee/ē/ Words

Materials: Letter Cards for ea, ee, b, f, l, m, p, 
r, s and a large sheet of paper

Draw four connected squares. Say free and 
then repeat it slowly, isolating its sounds:  
/f/ /r/ /ē/. Have children identify the 
number of sounds in free. (3) Then keep 
repeating free slowly as you help children 
identify the letter or letters that represent 
each sound in the word. Place or have 
children place Letter Cards in the squares to 
encode free. When done, review the number 
of sounds in free (3) and the number of 
letters. (4)

f r ee

Repeat for beam, seek, and leap. (All have three 
sounds and four letters; tell children whether /ē/ 
is spelled with ea or ee.)

Week 1 • Small-Group Options More Support

Differentiated
Instruction

Teacher’s Guide
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Assessment
Ongoing assessment reveals students’ progress and informs 
teachers’ decisions about reteaching, challenging students, and 
grouping students for instruction. Two assessment books per 
grade contain reproducible formal tests, suggestions for informal 
assessments, guidance on how assessment informs instruction, and 
record-keeping forms. Most assessments can also be taken online. 

About Superkids
The Superkids Reading Program is 
a comprehensive English language 
arts curriculum crafted specifically 
for K–2 students and how they learn. 
The systematic, explicit instructional 
path solidifies foundational skills and 
builds knowledge to grow students’ 
confidence as readers.

Superkids inspires and motivates 
students from the start with a cast 
of relatable characters at the heart 
of the program. Their ongoing 
adventures, combined with evidence-
based practices, set students on the 
right path to literacy success.

Periodic Formal Assessments

Frequent Informal Assessments

Beginning-of-the-Year Test
Diagnostic assessment of skills, grades K–2

Progress Tests
Periodic formative and summative assessments at the  
end of each unit in grades K–2

Midyear Test
Summative assessment of skill mastery, grades K–2

End-of-Year Test
Summative assessment of skill mastery, grades K–2

Daily Warm-Ups
Ongoing observations, grades K–2

Skills Books (Grade K), Word Work Skills Books, and Reading 
Skills Books (Grades 1–2)
Daily ongoing observations of completed work

Quick Diagnostic Assessments in Differentiated Instruction and 
Multilingual Learner Teacher’s Guides
One-on-one skill assessment to inform differentiation, grades K–2

ISBN 978-1-4531-4385-8

Assessment
Book

1

Grade K, Book 1
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800.421.3018  |  zaner-bloser.com

SK_26_1_2_ASSESSMENT_Cover.indd   Custom HSK_26_1_2_ASSESSMENT_Cover.indd   Custom H 3/19/25   8:49 AM3/19/25   8:49 AM

ISBN 978-1-4531-4389-6

Assessment
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Grade 2, Book 1
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To learn more about The Superkids Reading Program,  
call 800.421.3018 or visit zaner-bloser.com.
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